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Issues, Context & Project Aims 
Employment rates of higher education 
graduates have steadily declined. Averaged 
across disciplines, four months after 
graduation, less than 70 per cent are 
employed full-time (Graduate Careers 
Australia, 2015). As indicated in Figure 1, the 
situation is particularly bleak for humanities 
graduates, with only 58 per cent employed 
full-time. There is growing evidence in the 
research literature that higher education can 
lift employability through using targeted 
strategies (Bennett, Richardson, & 
MacKinnon, 2015; Jollands et al., 2015; Kinash 
& Crane, 2015). An illustrative example of 
efficacious pedagogy is simulation based 
learning activity, which can effectively 
strengthen graduate skills such as ethics, civic 
engagement, communication and critical 
thinking (Giovanello, Kirk, & Kromer, 2013; 
Hazleton & Mahurin, 1986; Hertel & Millis, 2002). 
Simulation-based activities, such as Model United 
Nations Conferences (MUNCs), are an effective mechanism 
through which to develop the skill-sets of students, whilst 
contextualising subject content into real-world scenarios 
(Crossley-Frolick, 2010; Hall, 2015; Hazleton & Mahurin, 
1986; McIntosh, 2001; Obendorf & Randerson, 2013). The 
project team created the Global Strategic Operations Centre 
(GSOC), a computerised software platform that allows for the 
simulation of escalating crises. The GSOC builds on the 
Strategic Health Operations Centre (SHOC), which was 
created by the team in 2014 to illustrate the spread of a 
pandemic. Both the GSOC and the SHOC platforms facilitate 
the creation, tracking and escalation of input crises and their 
associated impact.  
Figure 2 illustrates the GSOC process using the example of a 
pandemic. In this instance a facilitator chooses to simulate a 
pandemic using the software. In response, students 
collaborate with their peers in an attempt to mitigate the 
effects of the given crisis. Students are then tasked with 
creating and submitting a resolution through the program, 
which the assessor, or facilitator, examines, ultimately 
indicating the impact of the resolution on both the 
simulated state’s national power, and the escalating crisis.  
 
Pandemic declared 
Pandemic impact on national 
power is illustrated via SHOC 
Delegate crafts resolution to 
mitigate impact 
Resolution "assessed" by 
independent authority 
Delegate(s) vote on assessed 
resolution 
Figure 2. The GSOC Process. 
Figure 1. Fulltime employment of graduates 
reported by Graduate Careers Australia (2015).  
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The overall aims of this project were to: 1) pilot test the hypothesis that the MUNC process 
improves learning outcomes and graduate attributes for improved employability; 2) further 
explore the use of both non-technology and technology-enhanced MUNCs in a structured and 
rigorous research process; 3) apply a design-based research approach to recording and analysing 
full transcript observations from all conferences to assess whether there is improvement in 
learning outcomes; 4) analyse results to determine whether the impact on learning outcomes 
and graduate attributes were affected by the introduction of technology to the MUNC process; 
and 5) engage other educators in the wider sector on the MUNC process through masterclasses 
and an online, open-access toolkit. 
The two main research questions addressed by this project were:  
i. Will evidence emerge that technologically-enhanced Model United Nations Conferences 
(MUNCs) improve student learning outcomes and graduate attributes for improved 
employability; 
ii. What is good practice in utilising technologically-enhanced programs for teaching 
through Model United Nations Conferences?  
The project activities included: facilitating six MUNCs with 121 student participants overall 
(three MUNCs with technology-enhanced software and three without technology); analysis of 
MUNC transcripts; and hosting two masterclasses attended by 21 educators from four different 
Australian institutions. The MUNCs were held on the campuses of the partner institutions and 
were facilitated between May and October of 2015. 
Overall results 
The participating students appeared to believe that technology-enhanced MUNCs have the 
capacity to improve learning outcomes and graduate attributes for improved employability. Of 
students who completed surveys after participating in technology-enhanced MUNCs, 85 per 
cent recognised the educational value of this learning activity. Furthermore, 74 per cent 
anticipated what they learnt during the technology-enhanced MUNC to be useful later in life. 
Through post-participation surveys, 78 per cent of students in both technology-enhanced and 
regular MUNCs indicated a belief that they learnt concepts and skills that will contribute to their 
success in the workplace. Whereas a high percentage of overall participants indicated a belief 
that the MUNCs supported them to better assess their own abilities (71 per cent) and to reflect 
on the quality of their performance (76 per cent), these beliefs were even higher for those who 
participated in technology-enhanced MUNCs (five per cent and three per cent higher 
respectively). The main good practice recommendation for other educators intending to use 
technology-enhanced programs for teaching through MUNCs is to use the technology to 
compellingly illustrate the information in order to inspire learners to discover solutions. The 
technology needs to play a supporting role in the learning exercise, with the primary role of the 
simulation being played by the learner.  
Outputs/Deliverables 
1. A final report including key issues, strategies and recommendations for incorporation of 
technology into MUNCs;  
2. Online open-access toolkit of good practice learning and teaching guides for technology-
enhanced MUNCs (http://www.muncrevolution.com/); 
3. Six MUNCs hosting 121 undergraduate and high school students;  
4. Two MUNC masterclasses delivered face-to-face and posted online for sustainability;  
5. Full Innovation and Development Proposal to be submitted in 2018.   
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Chapter 1: Literature Review 
 
Employability skills and learning  
The decline of higher education graduate employment rates has been at the forefront of 
research and public concern (Barrie, Hughes & Smith, 2009; Guthrie, 2015; Johnes, Taylor & 
Ferguson, 1987; Kinash & Crane, 2015; Lim, 2010; Ting, 2015). In recent research, employment 
rates of higher education graduates at four months post-graduation were the lowest in over 
thirty years, with only 68 per cent of graduates across the disciplines engaged in full-time 
employment (Graduate Careers Australia, 2015). The employment rate of humanities graduates 
is particularly problematic at 42 per cent. Researchers have posited a number of variables to 
explain this decline ranging from: the state of the economy (Calota & Ilie, 2013; Cappelli, 2015; 
Jackson, 2009); a perceived graduate skill gap (Jackson, 2009); to claims of an oversupply of 
skilled graduates in proportion to sector demand (Alexandre, Portela & Sa, 2009; Australian 
Bureau of Statistics, 2013; Montague, 2014). The former Australian Federal Government 
education minister, the Honourable Christopher Pyne, reiterated the importance of the 
employability agenda. Pyne (2014) stated that an effective 
higher education system fosters the development of 
graduates who are highly employable with progressive, 
future-oriented knowledge, skills, and attributes (see 
Figure 3, for project’s interpretation of employability 
skills). 
Consequently, extensive research has been conducted in 
the context of graduate attributes as a mechanism to 
enhance employability (Barrie, Hughes & Smith, 2009; 
Bennett, Richardson, Mahat, Coates, Mackinnon & Schmidt, 
2015; Guthrie, 2015; Ting, 2015). Graduate attributes, commonly referred to as generic or 
transferable skills, can be applied across a diverse range of contexts (Cottrell, 2003; Cox & King, 
2006; El Tantawi, Abdelaziz, Abdelraheem, & Mahrous, 2014; Knight & Yorke, 2004; Raybould & 
Sheedy, 2005; Wickramasinghe & Perera, 2010). Barrie (2006) defined  graduate attributes as  
“skills, knowledge and abilities of university graduates beyond disciplinary content knowledge, 
which are applicable in a range of contexts and are acquired as a result of completing any 
undergraduate degree” (p. 127). Oliver (2011) conducted a comprehensive analysis of graduate 
attributes facilitated through Australian higher education institutions. According to Oliver & 
Whelan (2011), the attributes can be clustered into: “written and oral communication; critical 
and analytical; problem-solving; information literacy; learning and working independently; 
ethical and inclusive engagement with communities, cultures and nations” (p. 11). These 
identified attributes align with other sets articulated nationally and internationally (Ashe, 2012; 
Dearing, 1997; Harvey & Shahjahan, 2013).  
 
The importance of developing graduate attributes has been reflected in calls from industry for 
graduates with transferable skill-sets (Raybould & Sheedy, 2005). Although humanities 
programs have been commended for supporting key graduate attributes such as 
communication, team work, and critical thinking (Lee, Foster, & Snaith, 2014), graduates from 




Skills Subject Skills 
Figure 3. The duality of 
employability skills.  
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Educators have thus deployed a series of approaches to develop the employability skill-sets of 
their students (Ernst & Young, 2012). One such approach, popular across domestic and 
international higher education, is Simulation Based Learning (SBL).  
 
Simulation based learning (SBL) 
Simulation based learning (SBL) means the creation of authentic scenarios and activities which 
mirror what graduates are likely to experience in the workplace (Starkey & Blake, 2001). SBL 
thereby allows students to meaningfully engage with cross-disciplinary curricula (Hertel & Millis, 
2002) and smoothly transition into careers (Taylor, 2013). Authors have published evidence that 
SBLs contribute to the development of graduate attributes such as analytic and strategic 
thinking, communication, teamwork, negotiation and problem solving, (Kauneckis & Auer, 2013; 
Taylor, 2013) and to engage and empower students (Asal, 2005; Asal & Blake, 2006; Giovanello, 
Kirk & Kromer, 2013; Simpson & Kaussler, 2009).  
 
Model United Nations Conferences (MUNCs) 
The simulation of intergovernmental negotiations with Model United Nations Conferences 
(MUNCs) as the most common manifestation, have been commended as powerful learning 
experiences for students (Haack, 2008; McIntosh, 2001). The first recorded MUNC occurred in 
March 1947 and the prevalence of MUNCs has steadily increased to a reported 400 conferences 
hosting 200,000 to 400,000 delegates on an annual basis (Crossley-Frolick, 2010; Muldoon, 
1995; Obendorf & Randerson, 2013). These conferences require delegates to adopt the 
personas of designated country officials during simulated international discussions. Delegates 
must research their countries’ positions on pre-determined topics or themes and represent the 
country accordingly (McIntosh, 2001; Obendorf & Randerson, 2013; Taylor, 2013).  
 
MUNCs require peer cooperation and critical thinking, whereby students create solutions to 
complex real-world issues (Starkey & Blake, 2001). Educators have published empirical evidence 
noting that through active learning experiences such as MUNCs, students develop 
communication, presentation, negotiation, and research skills (Haack, 2008; Hall, 2015). 
Development of these graduate attributes is critical in a context where there is increasing 
evidence that humanities and other Bachelor of Arts (BA) graduates commonly suffer from “lack 
of confidence… to sell themselves to employers” (Harvey & Shahjahan, 2013, p. 5). Educational 
researchers recommend greater emphasis on incorporating practical components within BA 
curricula to contextualise content and learning experiences. It is posited that simulation based 
activities, such as MUNCs, have the ability to foster and develop communication and 
presentation skills, whilst contextualising content and real-world issues.  
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Figure 5. Project engagement with Instagram. 
Chapter 2: Project Activities 
The aims of this project were to refine, develop, assess, disseminate, and engage other 
educators in the teaching approach of technology-enhanced MUNCs to enhance student 
learning outcomes and graduate attributes for improved employability. In order to achieve this, 
the project activities were conducted in three consecutive phases.  
1. Planning and preparation 
2. Assessment of Model United Nations Conferences (MUNCs)  
3. Dissemination, engagement, and impact  
 
Prior to project commencement, ethics approval was obtained from the human research ethics 
committee at the lead institution (RO15112).  
 
Phase One: Planning and Preparation 
A project team meeting was conducted on 24 January, 2015 to finalise conference dates, 
recruitment strategies, logo branding, and to delineate project tasks among team members. The 
project team decided that developing a social media presence would assist in recruiting 
students for MUNC participation. Subsequently, the project team created Facebook and 
Instagram pages. As indicated through Figures 
4 and 5, social media served as an effective 
means of gaining student attention. The 
numbers represent the views and/or ‘likes’ 
within the respective social media platform. 
The project team followed-up with the 
students who had engaged through social 
media and secured 121 registered students for 
participation across a total of six MUNCs.  
 
During phase one, the project team were 
invited to attend the 2015 Brisbane Model 
United Nations (BrizMUN), administered 
by experienced final year university 
students. During the BrizMUN, the OLT 
project team was invited to deploy and 
utilise the Global Strategic Operations 
Centre (GSOC) program. The GSOC 
program was created by members of the 
research team in order to simulate the impacts of a global crisis, challenging students to 
respond to the crisis in a collaborative way to mitigate this impact. The use of the program at 
BrizMUN served as a pilot test, allowing refinement of the software and approach for the OLT 
project’s MUNCs.  
 
Phase Two: The Model United Nations Conferences 
The project facilitated six MUNCs: three with the use of the GSOC (technology-enabled) 
platform, and three without the use of technology. Specifically, technology-enhanced MUNCs 
refer to the use of digital displays to progressively illustrate escalating crises. For example, the 
GSOC platform allows facilitators to display a large world heat map on the screen and illustrate 
the development, and escalation, of a growing crisis. The animation of the heat map allowed the 
facilitator to illustrate the differences in severity of the crisis by using shading or colours across 
Figure 4. Project engagement with Facebook. 
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different countries or regions. Students were compelled to think on their feet and to collaborate 
with neighbouring national delegates as the technology helped them to visualise the disastrous 
effects of failing to make decisions.  
 
As illustrated in Table 1, the MUNCs consisted of a diverse range of topics and timeframes. The 
locations were pre-established within the proposal design and housed on the campuses of 
partner institutions. The scheduling was based upon feedback obtained from stakeholders, with 
the rationale that delivery gaps allowed the project team to analyse the implications of 
variations to student learning outcomes. The durations were designed for pedagogical reasons, 
aligned with the complexity of the MUNC topics. The topics were opportunistic based on current 
events. The student numbers were based on registrations. All MUNCs were ungraded and 
student participation was optional and voluntary. 
 
Table 1 
An Overview of the MUNCs implemented.   
MUNC 






1 Bond University  
29/5 
2015 6 hours 
International Health 
Regulations (IHR) 25 
Pre: 25 
Post: 25 
2 Bond University  
5/6 
2015 6 hours 
2015 Public Health Emergency 





3 Griffith University  
26/9 
2015 3 hours 
Nuclear Non-Proliferation 
Treaty (NPT) 22 
Pre:22 
Post: 21 
4 Griffith University  
26/9 
2015 3 hours Diaoyu Islands Missile Crisis 22 
Pre: 22 
Post: 19 
5 Bond University  
23/10 
2015 90 mins European Refugee Crisis 12 
Pre: 12 
Post: 11 
6 Bond University  
23/10 
2015 90 mins 
Emergency Special Session: 
Mass Kidnapping of Foreign 




Note. GSOC = Global Strategic Operations Centre program 
 
Pre and post surveys were administered to all MUNC delegates (see Appendices C and D). These 
surveys were designed to measure the student delegates’:  
• Demographic information; 
• Self-perceived impact of MUNCs on learning; 
• Self-perceived impact of MUNCs on developing and enhancing key graduate attributes;  
• Student beliefs about the extent to which technology-enabled (as compared to non-
technology-enabled) MUNCs foster learning and development environments. 
 
Is participation in technology-enhanced Model United Nations Conferences the employability skills solution for learners?                                                                                                                                                                             
13 
 
Table 1 also shows the response rates across each MUNC and survey version. Survey data was 
qualitatively and quantitatively analysed using manual coding and narrative theme identification 
as well as descriptive statistics through Microsoft Excel. Data analysis was conducted by the 
Project Leader, confirmed and discussed with the rest of the project team, and then validated by 
an external consultant. In addition to the surveys filled-out by delegates, each conference was 
audio-recorded, transcribed, and then thematically analysed. Analysis was conducted by two 
team members using NVivo qualitative software. 
 
Certain limitations should also be noted. The main research limitations were the small sample 
sizes and unequal group numbers. From a research perspective (as elaborated in the results 
section of this report) the validity and reliability of the results were also compromised by the 
number of uncontrolled variables (e.g., duration, topic, and prior experience). It is also likely 
that the inconsistent survey response rate between pre and post MUNC surveys further 
exacerbated the small research sample size. The seed team thereby recommends that a future 
Innovation and Development project recruits a larger sample size and implements random 
allocation to either a technology-enhanced MUNC or non-technology enhanced MUNC (control 
group). All extraneous variables, including topic, duration, and previous experience should also 
be help constant. It may also be helpful for future studies to incentivise survey completion to 
improve response rates. 
 
Phase Three: Dissemination, Engagement & Impact  
The final phase involved dissemination of project findings. This included the development of a 
final report, good practice guides, a project website, and two MUNC masterclasses for 
educators. The masterclasses were promoted at all three partner institutions through the 
following methods: 
• Over 450 flyers were distributed to academic staff; 
• Personalised emails were sent to over 30 academic colleagues; and  
• Advertisements were posted through the staff daily email digest and digital signage at 
Bond University.  
Over twenty educators attended each of the Bond and Griffith University masterclasses. The 
masterclasses were conducted over two and a half hours in which the project leader presented 
the research findings, answered educator questions, and showcased the simulation of the GSOC 
platform (see Appendix E for the masterclass PowerPoint presentation). The presentations had a 
high attendance rate from registration, with 94 per cent of registrants attending the 
masterclasses. The project team designed pre and post masterclass surveys to measure 
educator perceptions of the utility of technology-enhanced MUNCs to develop graduate 
attributes (see Appendix F for pre and post masterclass surveys). Of the 21 educators who 
attended, 15 responses were received, with a total response rate of 71 per cent.  
The project leader was also invited to present at the Bond University Learning and Teaching 
Week 2015. On 1 October, 2015 the project leader presented the preliminary research findings 
to 18 Bond University educators. This was opportunistic extension dissemination and assured 
embedded impact at the lead institution.  
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Chapter 3: Results 
Demographic information of student delegates  
 
Gender and Age 
Both the technology-enhanced and non-technology 
MUNCs included a balanced mix of females and males. 
The technology-enhanced MUNCs were equally split with 
female/male representation and the non-technology 
MUNCs differed by one per cent (with females having a 
slightly higher enrolment). As illustrated in Figure 6, 90 
per cent of the student delegates from the non-
technology and technology-enhanced MUNCs were 
within the age range of 18 to 25 years. 
   
Degree of experience 
The surveys also sought to elicit prior experience in attending, and participating in, MUNCs. 
Figure 7 highlights the experience levels between the technology-enhanced and non-technology 
MUNCs. As illustrated by Figure 7, participants in the technology-enhanced MUNCs were more 
MUNC experienced than participants in non-technology-enhanced MUNCs. For example, 31 per 
cent of the participants in the technology-enhanced conferences had never attended a MUNC 
before versus 54 per cent of the participants in the non-technology-enhanced MUNCs. Upon 
further analysis, this difference is largely explained by the repeat-attendance and sequencing of 
the MUNCs. The MUNCs with technology-enhanced activities were conducted after those 
without and many of the same students attended both.  
 
 
Figure 7. Degree of student delegate MUNC experience.  
 
Level of preparation 
The level of preparation carried out by delegates was varied; however, the majority of 
attendees spent up to three hours preparing for each conference. Notably, 85 per cent of 
participants in both types of conferences reported intentions to spend more time preparing for 












Age 26 - 30
Age 21 - 25
Age 18 - 20
Age Under 18
Figure 6. Age range of MUNC student 
delegates.  
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The impact of MUNCs on student learning and perceived 
employability 
Educational value and student satisfaction of MUNCs 
For both the technology-enhanced and non-technology MUNCs, approximately 78 per cent of 
student delegates either ‘agreed’ or ‘strongly agreed’ that participating in a MUNC was a 
valuable way to learn concepts and skills that will contribute to their succcess in the workplace. 
A total of 87 per cent of delegates in both types of MUNCs ‘agreed’ or ‘strongly agreed’ that the 
MUNC was of educational value. Participation in MUNCs appeared to increase students’ 
awareness regarding potential employment in international relations fields, with post-MUNC 
surveys revealing a 25 per cent (technology-enhanced) and 12 percent (non-technology 
enhanced) increase in endorsement of ‘agree’ or ‘strongly agree’ for this statement. Notably, 
participation in the MUNCs also appeared to reduce perceptions of public speaking anxiety, with 
74.6 per cent of delegates in the technology-enhanced conference and 67 per cent in the non-
technology enhanced conference reporting a reduction in level of anxiety experienced when 
speaking. 
 
Post survey results suggested that MUNC simulations were perceived to be an effective learning 
tool by students, helping them to understand how complex situations unfold, with 77 per cent 
of participants in non-technology MUNCs and 84 per cent of participants in technology-
enhanced MUNCs either ‘agreeing’ or ‘strongly agreeing’ to this statement. Furthermore, 
students indicated a strong belief that the MUNC platform provided them access to an 
experience they may not otherwise have had in the university context, with over 85 per cent of 
delegates from the non-technology MUNC and 93 per cent of delegates from the technology-
enhanced MUNC either ‘agreeing’ or ‘strongly agreeing’ with the relative statement. 
 
Overall, 74 per cent of delegates stated that simulations (whether or not technology-enhanced) 
maintained their interest. Although students who attended the technology-enhanced MUNCs 
had slightly higher positive engagement scores (77 per cent for technology enhanced vs 73 per 
centfor non-technology-enhanced), it is unknown whether these differences were statistically 
significant due to sampling limitations (e.g., small sample size, inconsistent group numbers). 
When asked if they would like to take part in future simulated-based learning exercises 
following-on from this MUNC experience, 89 per cent of respondents from the technology-
enhanced MUNCs and 85 per cent from the non-technology MUNCs responded positively. 
 
Students reported that participation in the MUNCs provided them with an opportunity to assess 
their own skills and capabilites, particularly when technology was introduced. Over 75 per cent 
of technology-enhanced delegates and 67 per cent of non-technology delegates ‘agreed’ or 
‘strongly agreed’ that participation in a MUNC allowed them to more acurately measure their 
abilities compared to traditional simulated learning environments. Furthermore, 78 per cent of 
technology-enhanced delegates and 75 per cent of non-technology delegates ‘agreed’ or 
‘strongly agreed’ the MUNC provided a method to reflect on the quality of their performance.  
 
Overall, it should be noted that although minor differences between the technology-enhanced 
and non-technology enhanced groups were revealed, statistical significance cannot be inferred 
due to sampling limitations (e.g., small sample size, inconsistent group numbers). Despite this, 
the findings do provide some insight into the possible differences between technology-
enhanced and non-technology enhanced MUNCs, which warrant further empirical investigation.  
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The impact of MUNCs on developing and enhancing key graduate 
attributes 
To assess the impact of MUNCs on developing and enhancing key graduate attributes, 
participants were asked to 1) complete pre-MUNC surveys to evaluate traits they believed could 
be developed through participation in simulation-based learning, and 2) complete post-MUNC 
surveys to reflect upon how these views changed after participation in a MUNC.  
 
Additional survey questions were designed to prompt students to perform self-evaluations of 
their own abilities and subsequently into how they felt these skills and graduate attributes were 
developed through participation in the MUNCs.  
MUNC Graduate Attributes: Summary and Emerging Themes 
Overall, the survey results indicated a relationship between the participants’ MUNC experiences 
and self-perceived development of various key graduate attributes. One of the questions 
presented students with a list of ten literature-derived key graduate attributes. Students were 
then asked to select which ones they felt could be facilitated through simulation based learning. 
Participants were presented with the same question in the post-survey. 
The attributes included: 
• Thinking critically; 
• Engaging with world issues; 
• Professional understanding; 
• Thinking spontaneously; 
• Independence and creativity; 
• Interpreting and responding to digital information; 
• Contributing appropriately to group processes; 
• Communicating with confidence and authority; 
• Mentoring and being mentored by others; and 
• Ethical and social understanding. 
The majority of pre-survey respondents indicated a belief that participation in simulation based 
learning, such as a MUNC, could facilitate development of nine of the ten listed attributes (See 
Figures 8 and 9). The anomaly was with regard to the attribute mentoring/being mentored by 
others, which was selected by only 42 per cent of pre-MUNC survey respondents. After 
participation in a MUNC, the majority of respondents agreed that MUNCS helped facilitate the 
development of all ten attributes. 
 




Figure 8. Student self-perceived graduate attributes pre and post participation in MUNCs 




Figure 9. Student self-perceived graduate attributes pre and post participation in MUNCs with 
technology-enhanced activities.  
 
Post survey results indicated that, after experiencing a MUNC, students appeared to recognise, 
and have a stronger appreciation for, the role of simulation-based learning in preparing 
graduates, specifically when technology was used to enhance the experience.  
Results of transcript analysis 
Qualitative analysis and comparison of the transcripts between MUNCs run with and without 
technology-enhanced activities revealed that in the latter, delegates discussed a greater number 
of unrelated topics. Furthermore, there were a greater number of instances whereby the 
facilitators and chairs reiterated and reinforced the rules and procedures in reponse to 
transgressions and noise indicating distractions. The project team postulated these results 
possibly indicate that technology-enhanced activities heightened the engagement of 
participants, while also keeping them focussed and on-task. It is recommended this hypothesis 








































The final phase of the project included conducting two masterclasses for educators. One was 
held at Bond University and the other at Griffith University. The purposes of these masterclasses 
were to disseminate research findings and share effective strategies to enhance student 
learning outcomes, such as the development of graduate attributes (see Appendix E for 
Masterclass presentation).  
 
In total, twenty-one educators from four different institutions and from the Royal Australian 
Navy (n = 3) participated in the two masterclasses. Educators were from a range of disciplines. 
As illustrated in Figure 10, the majority of educators possessed fifteen or more years of teaching 
experience, with over sixty per cent of educators describing their roles to include both research 
and teaching.  
 
As illustrated in Figure 11, when asked for 
impressions of the technology-enhanced 
MUNC platform, educators provided a 
favourable endorsement. Furthermore, 90 
per cent of educators either ‘agreed’ or 
‘strongly agreed’ that the masterclass 
appeared to illustrate the educational value of 
incorporating technology-enhanced pedagogies 
into their teaching practice. The masterclass 
also appeared to provide the opportunity for educators to reflect on their approaches to 
teaching. When asked if the masterclass helped them to identify further teaching strategies to 
enhance graduate employability, 72 per cent either ‘agreed’ or ‘strongly agreed.’  
 
Anecdotal evidence from 
informal educator 
feedback further 
reinforced a belief in the 
potential of technology-
enhanced MUNCs to 
enhance transferable 
skills. In particular, 
educators noted the 
potential for advancing 
multicultural 
experiences and cultural 
appreciation for 
students, as well as the 
interdisciplinary nature and appeal 
of the MUNC platform as a means 
to enhance diverse students, 
learning outcomes.  
  
0 1 2 3 4 5 6
Exposed me to good practices
within technology-enhanced
learning pedagogies
Fostered the enhancement of inter-
disciplinary networks
Enabled me to create technology-
enhanced curriculum
Disagree Neither Agree Strongly Agree
Figure 10. Masterclass participants’ years 
of teaching experience. 
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18% 5 - 10 
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Figure 11. Educators’ masterclass evaluation. 
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Chapter 4: Meaning and Implications of Results 
This chapter addresses the key research questions guiding this project:  
a) Will evidence emerge that technology-enhanced Model United Nations Conferences 
improve student learning outcomes and graduate attributes for improved 
employability?  
b) What is good practice in utilising technology-enhanced programs for teaching through 
Model United Nations Conferences?  
 
Will evidence emerge that technology-enhanced Model United 
Nations Conferences improve student learning outcomes and 
graduate attributes for improved employability? 
The results of this project appeared to indicate endorsement from students on the educational 
value of MUNCs, particularly those that included technology-enhanced activities. Furthermore, 
results indicated that participating students believed that MUNC participation (and again 
particularly when technology was included) supported their development of graduate attributes 
and thus heightened their employability. 
 
Delegate research and engagement 
The onus of responsibility was placed upon individual delegates to spend an appropriate 
amount of time researching the issues, or themes, as well as their designated country’s position 
on these issues/themes. Student delegates were assigned countries two weeks prior to the 
conference, and informed of the issues/themes one week prior. Delegate preparation varied 
widely and there was persistent feedback from student delegates in both MUNCs formats that 
overall they should have spent more time preparing.  
 
Without the enhancement offered by technology, delegates were reliant on their own 
knowledge to contribute to the proceedings. For first-time MUNC participants (particularly from 
MUNCs without technology-enhanced information displays), this appeared to be a significant 
hurdle. One learner (from a MUNC without technology-enhanced activities) commented that if 
he had “more information concerning topics/issues for discussion, if presented, would have led 
to increased participation from myself.” Other delegates requested further information. An 
illustrative example of this (again from a participant in a non-technology-enhanced MUNC) 
included a student who requested “a summary sheet about the country you represent.” In 
contrast, when analysing technology-enhanced conference transcripts, commentary largely 
related to procedural issues, or matters that were in control of the chair, as opposed to a lack of 
delegate preparation. 
 
Some delegates of the non-technology MUNCs questioned the intent of the conference. For 
example, an illustrative participant comment was, “no practical effect, only theoretical – how 
was what I did a contribution?” Other concerns raised by students involved the repetitive nature 
of student contributions. An illustrative comment was, “most statements given were just that 
they agreed with a previous country’s submission, without much original thought to move along 
the dialogue.”  These types of comments appeared less prevalent in the transcripts from 
technology-enhanced MUNCs; however, further research is needed to quantitatively verify 
these findings. 
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Through the use of the GSOC platform, the project team was able to evolve and escalate the 
crisis over the length of the conference. In some instances this was done blindly by members of 
the team that were outside of the conference room and at other times the chair was able to 
activate an incident or a further crisis should he or she feel the room was getting stuck on 
minutia. The evolution and staging of the crisis was, as one delegate put it, “integral to teaching 
the processes of solving complicated issues.” That being said, the crisis evolution process must 
be carefully managed. During the six hour technology-enhanced MUNC at Bond University, a 
delegate commented that “it was easy to lose focus of the matter at hand as other issues came 
up – and we did lose focus.” Therefore, it is vital that technology-enhanced conferences are 
carefully managed to ensure the intent of the exercise is realised.  
 
The addition of reality to the simulation exercise further lends itself to enhancing learning 
outcomes. Learners commented that “the ability to witness the direct effects of the decisions 
made” was central to the simulation being considered authentic and valuable. Without being 
made aware of the ramifications of their actions and thus closing the feedback loop, conference 
delegates frequently appeared to derive unrealistic determinations. However, the GSOC 
platform appeared to provide an avenue to receive feedback and appreciate the impact of the 
decisions being made, thereby allowing delegates to determine if the costs of such actions 
outweighed the benefits. This project appeared to reinforce the notion of accountability as a 
vital element of the learning outcomes for the MUNC experience; without accountability, there 
appeared to be a danger of the exercise losing its pedagogical value altogether.  
 
The project appeared to provide delegates with the opportunity to evaluate the graduate 
attributes they thought they had derived from the MUNC process. As described in the results 
section, the learners believed there was high value in participating within a MUNC as a learning 
exercise. There was some variance based on the amount of time the learners engaged in a 
conference that appears to warrant investigation through a larger, more controlled study. The 
results from this seed project appeared to indicate that the longer the duration of the 
conference (particularly in the case of technology-enhanced MUNCs); the higher the delegates 
rated their development of graduate attributes. Analysis of the transcripts suggested this may 
have been a result of the substantive period of time devoted to explaining the software 
platform. The determination of whether or not a student has acquired an attribute to enhance 
employability is somewhat difficult. In the case of this project, these gains were self-assessed. 
However, there is strong reason to tentatively believe that the use of the software platform to 
evolve the crisis and ensure accountability for decisions contributed towards a greater level of 
student contribution.  
 
Within the project’s technology-enhanced MUNCs, more learners made contributions, there 
was a greater reduction in the level of participation anxiety reported by delegates, and students 
demonstrated more capability to creatively mitigate the impacts of a variety of crises. That 
being said, the level of improvement in learning outcomes and graduate attributes can only be 
ensured via following good pedagogical practice. In summary, the data tentatively suggests 
possible relationships between technology, student contribution, pedagogy, and the 
development of graduate attributes. It is recommended these relationships be pursued through 
further study. 
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What is good practice in utilising technology-enhanced programs 
for teaching through Model United Nations Conferences? 
The results of the project provided suggestions and guidelines to follow to ensure good practice 
in technology-enhanced MUNCs for heightened impact on learning outcomes and graduate 
attributes and employability. The suggestions presented below were empirically derived 
through analysis of student post-participation surveys, analysis of recorded and transcribed 
conference proceedings, documented observations of the project team, in addition to 
dissemination discussions and survey results from masterclass participants. The content 
presented below is a brief overview of the three stages of good practice developed through this 
research project. There are three elements to consider when promoting best practice: pre-
conference briefings, conference proceedings, and the post-conference debrief.  
 
Pre-Conference Briefing 
Once the logistics of the MUNC have been organised, it is suggested the process should unfold 
as outlined below: 
• Thematic adoption – prior to conference registration occurring, ensure that a theme or 
scenario has been adopted for the conference; 
o Thematic mapping – on adopting a conference theme, the educator should 
commence a mapping process to illustrate the evolution of the theme. This mapping 
should lead to the creation of three to five additional scenarios, which may or may 
not be utilised.  
• Student registration – specifically, in relation to country allocation, it is important to 
consider the level of learning that the educator wishes to instil. If learners are expected to 
research a country position, allocating specific countries to students can ensure an equal 
playing field. Taking this into consideration, there are two approaches to consider for 
country allocation: 
o Self-allocation – provides the learner the opportunity to select their country of 
representation, which may decrease the level of research required, that is, if a South 
Korean student chooses South Korea. 
o Educator allocation – learners are allocated their country by conference organisers. 
The advantage of this approach is that it decreases the chances of unfair advantage. 
• Research process – once participants have been assigned their country and are aware of 
the chosen theme, the research expectations should be clearly outlined. At a minimum this 
should include research into the theme, and their country’s position on the topic. Ideally, 
learners would be encouraged to research relevant resolutions and treaties, other country 
and regional positions, and develop their strategy for the conference, for example, BATNA 
(Best Alternative to a Negotiated Agreement), WATNA (Worst Alternative to a Negotiated 
Agreement).  
• Creation of an online environment – establish an online chat room or group for delegates 
to arrange meetings and hold discussions prior to the conference. This will also provide an 
avenue for first-time delegates to reach out for guidance. 
• Pre-conference briefing –  organisers should arrange a pre-conference briefing to explain 
the MUNC process, the rules of procedure, and any technology-enhanced approaches being 
utilised. The central premise of the pre-conference briefing is to ensure the conference 
proceedings commence as scheduled. 




Conference proceedings should be conducted in an orderly fashion. The conference should be 
presided over by a chair; the selected chair is preferably a peer of the conference delegates and 
is able to command a presence within the conference room. In evolving the theme, or creating a 
crisis, a few issues should be considered: 
o Is the room progressing towards a conclusion, or are they stalled? 
o Will the additional crisis/information impede the process of negotiation, or improve it? 
o Has the room become comfortable enough for the scenario to progress? 
 
The use of additional scenarios, or the provision of further information, should be considered by 
the educator as a way to implicitly incorporate a time limit into the proceedings.  
 
Evaluations of the resolutions by the educator should occur in a timely fashion to ensure 
progress of the conference. However, delegates may need to be reminded of their positions and 
the purpose of the exercise. Learners will inevitably attempt to stray from their role as the 
representative of a country, and attempt to pass resolutions that appear to be more akin to a 
political decree. The role of the educator, in collaboration with the chair, is to ensure the 
learners are aware of the collaborative nature of the solution, and the need to push for 
consensus, not a unilateral approach.  
 
Post-Conference Debriefing 
On concluding the conference, debriefing is crucial to ensure students understand the learning 
outcomes of the exercise as well as the explicit development of graduate attributes and 
employability. The role of debriefing in simulation based learning is vital as, without it, the 
likelihood of the learner appreciating the breadth of the learning exercise is significantly lower. 
Furthermore, graduates need to be able to express their employability attributes to potential 
employers. Debriefing can help students and future graduates to explicitly identify what they 
have learnt through MUNC participation, which they can then use as concrete examples in 
interviews. Some of the student delegates participating in this project endorsed the use of the 
project survey as a type of debrief tool. At a minimum, conference delegates should be asked to 
comment on their satisfaction with the result and process of the negotiation, prior to being 
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Chapter 6: Recommendations 
Throughout the life of this project the project team developed a number of recommendations.  
Recommendations for further research 
• The establishment of a larger scale innovation and development project that provides 
for a more controlled research methodology; 
• Wider research into the impact of MUNCs, both technology enhanced and non-
technology enhanced, on the employability experience of previous delegates – reach out 
to previous delegates to measure the contribution they perceive the MUNC experience 
has made to their careers; 
• What role could simulation based learning play in developing other employability skills, 
for example, multi-cultural collaboration; 
• What role could technologically enhanced MUNCs play in enhancing education amongst 
disadvantaged learners? 
Recommendations for future leaders of seed projects 
• Acquire a mentor to assist and guide you through the seed project process. 
• Ensure the roles and responsibilities for each team member are clear from the creation 
of the proposal. Ensure an equitable distribution of responsibilities that allows for easier 
oversight of the project process. 
• Managing a social media presence can be a time consuming process. That being said, it is 
also beneficial. Ensure that a member of the team is well versed in social media 
management if there is a need to engage with student learners.  
• Investigate ways to incentivise the survey completion process to ensure a consistent 
response rate between pre and post surveys 
Recommendations for educators regarding facilitating technology-
enhanced MUNCs 
• The three-phased approach to MUNCs - pre-briefing; simulation; and de-briefing – will 
provide your learners with the strongest learning experience. 
• The inclusion of technology should be as a support mechanism for the negotiations that 
take place within the conference itself.  
• Ensure that delegates are accountable for their actions. The virtue of the technological 
simulation is the examination process attached to the resolutions. Delegates are unable 
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Recommendations for students to get the most from their MUNC 
Participation 
• The four P’s (preparation prevents poor performance) will help you, but you must 
discover a way to overcome hesitation about making a contribution. Almost every first 
time delegate expressed concern about making a viable contribution, but they 
eventually did. In short, the sooner participation occurs, the better the learning 
experience. 
• Organisation – if you are going to represent a country’s national interest you need to be 
organised about your approach to the negotiation. Spend time preparing your research 
in a logical fashion; understand the role of the organisation and the role of your country 
within it.  
• Perhaps most importantly have fun! By participating in a MUNC you are able to 
represent a country in a simulated environment. By working together you may be able 
to solve some of the more complicated issues being faced by the international 
community. 
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The MUNC Revolution General Assembly shall meet every year in 
regular session commencing on the Friday of the last week in May, 




On the recommendation of the General Committee, the MUNC 
Revolution General Assembly shall, at the beginning of each session, fix 
a closing date for the session.  
 
Place of Meeting 
Rule 3 
The MUNC Revolution General Assembly shall meet at the 
Headquarters of the United Nations unless convened elsewhere in 
pursuance of a decision taken at a session or at the request of a 
majority of the Members of the United Nations. 
 
Rule 4 
Any Member of the United Nations may, at least one hundred and 
twenty days before the date fixed for the opening of a regular session, 
request that the session be held elsewhere than at the Headquarters of 
the United Nations. The Secretary-General shall immediately 
communicate the request, together with his recommendations, to the 
other Members of the United Nations. If within thirty days of the date of 
this communication a majority of the Members concur in the request, the 
session shall be held accordingly. 
 
Notification of Session 
Rule 5 
The Secretary-General shall notify the Members of the United Nations, 






The provisional agenda for a regular session shall be drawn up by the 
Secretary-General and communicated to the Members of the United 
Nations at least sixty days before the opening of the session 
 
Rule 7 
The provisional agenda of a regular session shall include: 
a) The report of the Secretary-General on the work of the 
Organisation; 
b) All items which the Secretary-General deems necessary to put 
before the MUNC Revolution General Assembly. 
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Adoption of the Agenda 
Rule 8 
At each session the provisional agenda and the supplementary list, 
together with the report of the General Committee thereon, shall be 
submitted to the MUNC Revolution General Assembly for approval as 







The delegation of a Member shall consist of not more than five 
representatives and five alternate representatives and as many 
advisers, technical advisers, experts, and persons of similar status as 
may be required by the delegation. 
 




Unless the MUNC Revolution General Assembly decides otherwise, the 
MUNC Revolution General Assembly shall elect a President and One (1) 
Vice-President at least three (3) months before the opening of the 
session over which they are to preside. The President and the Vice-
President so elected will assume their functions only at the beginning of 
the session for which they are elected and shall hold office until the 




If the President finds it necessary to be absent during a meeting or any 
part thereof, they shall designate their Vice-President to take their place. 
 
Rule 12 
A Vice-President acting as President shall have the same powers and 
duties as the President. 
 
General Powers of the President 
Rule 13 
In addition to exercising the powers conferred upon them elsewhere by 
these rules, the President shall declare the opening and closing of each 
plenary meeting of the session, direct the discussions in the plenary 
meeting, ensure observance of these rules, accord the right to speak, 
put questions, and announce decisions. They shall rule on points of 
order and, subject to these rules, shall have complete control of the 
proceedings at any meeting and over the maintenance of order thereat. 
The President may, in the course of the discussion of an item, propose 
to the MUNC Revolution General Assembly the limitation of the time to 
be allowed to speakers, the limitation of the number of times each 
representative may speak, the closure of the list of speakers, or the 
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closure of debate. They may also propose the suspension, or the 
adjournment, of the debate on the item under discussion. 
 
Rule 14 
The President, in the exercise of their functions, remains under the 
authority of the MUNC Revolution General Assembly.  
 
The President Shall Not Vote 
 
Rule 15 
The President, or a Vice-President acting as President, shall not vote 









The General Committee shall comprise of the President of the MUNC 
Revolution General Assembly, who shall preside, the twenty-one Vice-
Presidents and the Chairpersons of the six Main Committees. No two 
members of the General Committee shall be members of the same 
delegation, and it shall be so constituted as to ensure its representative 
character. Chairpersons of other committees upon which all Members 
have the right to be represented and which are established by the 
MUNC Revolution General Assembly to meet during the session shall 
be entitled to attend meetings of the General Committee and may 




If a Vice-President of the MUNC Revolution General Assembly finds it 
necessary to be absent during a meeting of the General Committee, 
they may designate a member of their delegation to take their place. 
The Chairperson of a Main Committee shall, in case of absence, 
designate one of the Vice-Chairpersons of the Committee to take their 
place. A Vice-Chairperson shall not have the right to vote if they are of 




The General Committee shall, at the beginning of each session, 
consider the provisional agenda, together with the supplementary list, 
and shall make recommendations to the MUNC Revolution General 
Assembly, with regard to each item proposed, concerning its inclusion in 
the agenda, the rejection of the request for inclusion, or the inclusion of 
the item in the provisional agenda of a future session. It shall, in the 
same manner, examine requests for the inclusion of additional items in 
the agenda and shall make recommendations thereon to the MUNC 
Revolution General Assembly. In considering matters relating to the 
agenda of the MUNC Revolution General Assembly, the General 
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Committee shall not discuss the substance of any item except insofar as 
this bears upon the question whether the General Committee should 
recommend the inclusion of the item in the agenda, the rejections of the 
request for inclusion, or the inclusion of the item in the provisional 
agenda of a future session, and what priority should be accorded to an 
item the inclusion of which has been recommended. 
 
Rule 19 
The General Committee shall make recommendations to the MUNC 
Revolution General Assembly concerning the closing date of the 
session. It shall assist the President and the MUNC Revolution General 
Assembly in drawing up the agenda for each plenary meeting, in 
determining the priority of its items, and in coordinating the proceedings 
of all committees of the Assembly. It shall assist the President in the 
general conduct of the work of the MUNC Revolution General 
Assembly, which falls within the competence of the President. It shall 
not, however, decide any political questions. 
 
Rule 20 
The General Committee shall meet periodically throughout each session 
to review the progress of the MUNC Revolution General Assembly and 
its committees and to make recommendations for furthering such 
progress. It shall also meet at such other times as the President deems 
necessary or upon the request of any other of its members.  
 
 
Participation by Members Requesting the Inclusion of Items in the 
Agenda 
Rule 21 
A member of the MUNC Revolution General Assembly which has no 
representative on the General Committee and which has requested the 
inclusion of an item in the agenda shall be entitled to attend any meeting 
of the General Committee at which its request is discussed and may 
participate, without a vote, in the discussion of that item. 
 
Revision of the Form of Resolutions 
Rule 22 
The General Committee may revise the resolutions adopted by the 
MUNC Revolution General Assembly, changing their form but not their 
substance. Any such changes shall be reported to the MUNC 
Revolution General Assembly for its consideration. 
  





Duties of the Secretary-General 
Rule 23 
The Secretary-General shall act in that capacity in all meetings of the 
MUNC Revolution General Assembly, its committees and its 
subcommittees. They may designate a member of the Secretariat to act 
in their place at these meetings. 
 
Rule 24 
The Secretary-General shall provide and direct the staff required by the 
MUNC Revolution General Assembly and any committees or subsidiary 
organs, which it may establish. 
 
Duties of the Secretariat 
Rule 25 
The Secretariat shall receive, translate, print and distribute documents, 
reports, and resolutions of the MUNC Revolution General Assembly, its 
committees and its organs; interpret speeches made at the meetings; 
prepare, print, and circulate the records of the sessions; have the 
custody and proper preservation of the documents in the archives of the 
MUNC Revolution General Assembly; distribute all documents of the 
Assembly to the Members of the United Nations, and, generally, perform 
all other work which the Assembly may require. 
 
Report of the Secretary-General on the Work of the Organisation 
Rule 26 
The Secretary-General shall make an annual report, and such 
supplementary report as are required, to the MUNC Revolution General 
Assembly on the work of the Organisation. They shall communicate the 
annual report to the Members of the United Nations at least forty-five 
days before the opening of the session. 
 
Notification Under Article 12 of the Charter 
Rule 27 
The Secretary-General, with the consent of the Security Council, shall 
notify the MUNC Revolution General Assembly at each session of any 
matters relative to the maintenance of international peace and security 
which are being dealt with by the Security Council and shall similarly 
notify the MUNC Revolution General Assembly, or the Members of the 
United Nations if the MUNC Revolution General Assembly is not in 





Official and Working Languages 
Rule 28 
English shall be both the official and the working languages of the 
MUNC Revolution General Assembly, its committees, and its 
subcommittees. 
 
Is participation in technology-enhanced Model United Nations Conferences the employability skills solution for learners?                                                                                                                                                                             
36 
 
Languages of the Journal of the United Nations 
Rule 29 
During the sessions of the MUNC Revolution General Assembly, the 
Journal of the United Nations shall be published in the languages of the 
Assembly. 
 
Languages of Resolutions and Other Documents 
Rule 30 
All resolutions and other documents shall be published in the languages 
of the MUNC Revolution General Assembly. 
 
Publications in Languages Other than the Languages of the MUNC 
Revolution General Assembly 
Rule 31 
Documents of the MUNC Revolution General Assembly, its committees, 
and its subcommittees shall, if the Assembly so decides, be published in 







Resolutions adopted by the MUNC Revolution General Assembly shall 
be communicated by the Secretary-General to the Members of the 
United Nations within fifteen days after the close of the session. 
 
IX. PUBLIC AND PRIVATE MEETINGS OF THE MUNC 





The meetings of the MUNC Revolution General Assembly and its Main 
Committees shall be held in public unless the organ concerned decided 
that exceptional circumstances require that the meeting be held in 
private. Meetings of other committees and subcommittees shall also be 




All decisions of the MUNC Revolution General Assembly taken at a 
private meeting shall be announced at an early public meeting of the 
Assembly. At the close of each private meeting of the Main Committees, 
other committees and subcommittees, the Chairman may issue a 
communiqué through the Secretary-General. 
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X. MINUTE OF SILENT PRAYER OR MEDITATION 
 
Invitation to Silent Prayer or Mediation 
Rule 35 
Immediately after the opening of the first plenary meeting and 
immediately preceding the closing of the final plenary meeting of each 
session of the MUNC Revolution General Assembly, the President shall 
invite the Representatives to observe one minute of silence dedicated to 
prayer or meditation. 
 
XI. PLENARY MEETINGS 
 
CONDUCT OF BUSINESS 
 
Reference to Committees 
Rule 36 
The MUNC Revolution General Assembly shall not, unless it decides 
otherwise, make a final decision upon any item on the agenda until it 
has received the report of a committee on that item. 
 
Discussion of Reports of Main Committees 
Rule 37 
Discussion of a report of a Main Committee in a plenary meeting of the 
MUNC Revolution General Assembly shall take place if at least one 
third of the members present and voting at the plenary meeting consider 
such a discussion to be necessary. Any proposal to this effect shall not 




The President may declare a meeting open and permit the debate to 
proceed when at least one third of the members of the MUNC 
Revolution General Assembly are present. The presence of a majority of 




No representative may address the MUNC Revolution General 
Assembly without having previously obtained the permission of the 
President. The President shall call upon speakers in the order in which 
they signify their desire to speak. The President may call a speaker to 




The Chairman and the Rapporteur of a committee may be accorded 
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Statements by the Secretariat 
Rule 41 
The Secretary-General, or a member of the Secretariat designated by 
them as their representative, may at any time make either oral or written 
statements to the MUNC Revolution General Assembly concerning any 
question under consideration by it. 
 
Points of Order 
Rule 42 
During the discussion of any matter, a representative may rise to a point 
of order, and the President, in accordance with these rules of procedure, 
shall immediately decide the point of order. A representative may appeal 
against the ruling of the President. The appeal shall be immediately put 
to the vote, and the President’s ruling shall stand unless overruled by a 
majority of the members present and voting. A representative rising to a 
point of order may not speak on the substance of the matter under 
discussion. 
 
Time Limit on Speeches 
Rule 43 
The MUNC Revolution General Assembly may limit the time to be 
allowed to each speaker and the number of times each representative 
may speak on any question. Before a decision is taken, two 
representatives may speak in favour of, and two against, a proposal to 
set such limits. When the debate is limited and a representative exceeds 
their allotted time, the President shall call them to order without delay. 
 
Closing List of Speakers, Right of Reply 
Rule 44 
During the course of a debate, the President may announce the list of 
speakers and, with the consent of the MUNC Revolution General 
Assembly, declare the list closed. They may, however, accord the right 
of reply to any member if a speech delivered after they have declared 
the list closed makes this desirable. 
 
Adjournment of Debate 
Rule 45 
During the discussion of any matter, a representative may move the 
adjournment of the debate on the item under discussion. In addition to 
the proposer of the motion, two representatives may speak in favour of, 
and two against, the motion, after which the motion shall be immediately 
put to the vote. The President may limit the time to be allowed to 
speakers under this rule. 
 
Closure of Debate 
Rule 46 
A representative may at any time move the closure of the debate on the 
item under discussion, whether or not any other representative has 
signified their wish to speak. Permission to speak on the closure of the 
debate shall be accorded only to two speakers opposing the closure, 
after which the motion shall be immediately put to the vote. If the MUNC 
Revolution General Assembly is in favour of the closure, the President 
shall declare the closure of the debate. The President may limit the time 
to be allowed to speakers under this rule. 
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Suspension of Adjournment of the Meeting 
Rule 47 
During the discussion of any matter, a representative may move the 
suspension or the adjournment of the meeting. Such motions shall not 
be debated but shall be immediately put to the vote. The President may 
limit the time to be allowed to the speaker moving the suspension or 
adjournment of the meeting. 
 
Order of Procedural Motions 
Rule 48 
Subject to rule 61, the motions indicated below shall have precedence in 
the following order over all other proposals or motions before the 
meeting: 
a) To suspend the meeting; 
b) To adjourn the meeting; 
c) To adjourn the debate on the item under discussion; 
d) To close the debate on the item under discussion. 
 
Proposals and Amendments 
Rule 49 
Proposals and amendments shall normally be submitted in writing to the 
Secretary-General, who shall circulate copies to the delegations. As a 
general rule, no proposal shall be discussed or put to the vote at any 
meeting of the MUNC Revolution General Assembly unless copies of it 
have been circulated to all delegations not later than the day preceding 
the meeting. The President may, however, permit the discussion and 
consideration of amendments or of motions as to procedure, even 
though such amendments and motions have not been circulated or have 
only been circulated the same day. 
 
Withdrawal of Motions 
Rule 50 
A motion may be withdrawn by its proposer at any time before voting on 
it has commenced, provided that the motion has not been amended. A 
motion thus withdrawn may be reintroduced by any member. 
 
Reconsideration of Proposals 
Rule 51 
When a proposal has been adopted or rejected, it may not be 
reconsidered at the same session unless the MUNC Revolution General 
Assembly, by a two-thirds majority of the members present and voting, 
so decides. Permission to speak on a motion to reconsider shall be 
accorded only to two speakers opposing the motion, after which it shall 










Decisions of the MUNC Revolution General Assembly on important 
questions shall be made by a two-thirds majority of the members 
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present and voting. These questions shall include: recommendations 
with respect to the maintenance of international peace and security; the 
election of the non-permanent members of the Security Council; the 
election of the members of the Economic and Social Council, the 
election of members of the Trusteeship Council in accordance with 
paragraph 1 c or Article 86 of the Charter; the admission of new 
Members to the United Nations; the suspension of the rights and 
privileges of membership; the expulsion of Members; questions relating 
to the operation of the trusteeship system; and budgetary questions. 
 
Rule 54 
Decisions of the MUNC Revolution General Assembly on amendments 
to proposals relating to important questions, and on parts of such 
proposals put to the vote separately, shall be made by a two-thirds 




Decisions of the MUNC Revolution General Assembly on questions 
other than those provided for in rule 54 and 55, including the 
determination of additional categories of questions to be decided by a 
two-thirds majority, shall be made by a majority of the members present 
and voting. 
 
Meaning of the Phrase “Members Present and Voting” 
Rule 56 
For the purposes of these rules, the phrase “members present and 
voting” means members casting an affirmative or negative vote. 
Members which abstain from voting are considered as not voting. 
 
Method of Voting 
Rule 57 
(a) The MUNC Revolution General Assembly shall normally vote by 
show of hands or by standing but any representative may request a 
roll-call. The roll-call shall be taken in the English alphabetical order 
of the names of the members, beginning with the member whose 
name is drawn by lot by the President. The name of each member 
shall be called in any roll-call, and one of its representatives shall 
reply “yes”, “no”, or “abstention”. The result of the voting shall be 
inserted in the record in the English alphabetical order of the names 
of the members. 
(b) When the MUNC Revolution General Assembly votes by mechanical 
means, a non-recorded vote shall replace a vote by show of hands 
or by standing, and a recorded vote shall replace a roll-call vote. Any 
representative may request a recorded vote. In the case of a 
recorded vote, the MUNC Revolution General Assembly shall, 
unless a representative requests otherwise, dispense with the 
procedure of calling out the names of the members; nevertheless, 
the result of the voting shall be inserted in the record in the same 
manner as that of a roll-call vote. 
 
Conduct During Voting 
Rule 58 
After the President has announced the beginning of voting, no 
representative shall interrupt the voting except on a point of order in 
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connection with the actual conduct of the voting. The President may 
permit members to explain their votes, either before or after the voting, 
except when the vote is taken by secret-ballot. The President may limit 
the time to be allowed for such explanations. The President shall not 
permit the proposer of a proposal or of an amendment to explain their 
vote on their own proposal or amendment. 
 
Division of Proposals and Amendments 
Rule 59 
A representative may move that parts of a proposal or of an amendment 
should be voted on separately. If objection is made to the request for 
division, the motion for division shall be voted on. Permission to speak 
to the motion for division shall be given only to two speakers in favour 
and two speakers against. If the motion for division is carried, those 
parts of the proposal or of the amendment which are approved shall 
then be put to the vote as a whole. If all operative parts of the proposal, 
or of the amendment, have been rejected, the proposal or the 
amendment shall be considered to have been rejected as a whole.  
 
 
Voting on Amendments 
Rule 60 
When an amendment is moved to a proposal, the amendment shall be 
voted on first. When two or more amendments are moved to a proposal, 
the MUNC Revolution General Assembly shall first vote on the 
amendment furthest removed in substance from the original proposal 
and then on the amendment next furthest removed therefrom, and so on 
until all amendments have been put to the vote. Where, however, the 
adoption of one amendment necessarily implies the rejection of another 
amendment, the latter amendment shall not be put to the vote. If one or 
more amendments are adopted, the amended proposal shall be voted 
upon. A motion is considered an amendment to a proposal if it merely 
adds to, deletes from, or revises part of the proposal.  
 
Voting on Proposals 
Rule 61 
If two or more proposals relate to the same question, the MUNC 
Revolution General Assembly shall, unless it decides otherwise, vote on 
the proposals in the order in which they have been submitted. The 
MUNC Revolution General Assembly may, after each vote on a 
proposal, decide whether to vote on the next proposal. 
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Appendix F Pre/Post Surveys for Masterclass 
 










MUNC Masterclass – Bond University 






















Is participation in technology-enhanced Model United Nations Conferences the employability skills solution for learners?                                                                                                                                                                             
75 
 
 
